
 

1 

Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Northfield School and 
Sports College 

Number of pupils in school  1448 

Proportion (%) of pupil premium eligible pupils 31% 

Academic year/years that our current pupil premium 
strategy plan covers 

2021/2024 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Richard Henderson, 
Headteacher 

Pupil premium lead Gary Ankers, Deputy 
Headteacher  

Governor / Trustee lead Luke Roberts 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £415,230 

Recovery premium funding allocation this academic year £63,000 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

NA 

Total budget for this academic year £478,230 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress across all aspects of the school’s ambitious curriculum.   

The objective of our pupil premium strategy is to provide the highest levels of support 

to all of our disadvantaged pupils so that they can achieve their full potential 

irrespective of their starting points. We understand that the challenges faced by 

disadvantaged pupils is diverse and we appreciate the specific vulnerabilities of those 

young people who are in the care system or those who have a social worker. This 

strategy has been developed to address the challenges for all of our disadvantaged 

pupils.   

High-quality teaching is at the heart of our approach as all of the available evidence 

suggests that this is shown to have the greatest impact on a pupil’s progress and 

achievement at school. Furthermore, a strong emphasis on high quality teaching is 

proven to have the biggest impact on the disadvantaged gap. It is intended that the 

progress of non-disadvantaged pupils, will continue to be improved alongside that of 

their disadvantaged peers.   

Our strategy is also integral to wider school plans for education recovery, notably in 

eradicating the digital divide with our ‘Technology for All’ initiative and targeted support 

through the National Tutoring Programme for pupils whose education has been worst 

affected, including non-disadvantaged pupils.    

Our approach will be responsive to common challenges and individual needs whether 

these are academic or pastoral. All decisions taken will be rooted in robust diagnostic 

analysis as opposed to assumptions about the impact of disadvantage. The actions 

that we have taken will complement each other to help pupils to thrive both personally 

and academically. To ensure they are effective we will: 

• ensure disadvantaged pupils have access to high quality teaching 

• act early to intervene at the point need is identified 

• To ensure that the outcomes for disadvantaged pupils is seen as everyone’s re-

sponsibility 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 On entry to year 7 in 2019 indicate that 26% of our disadvantaged 
pupils arrive at Northfield School below age-related expectations 
compared to 10% of their non-disadvantaged peers.   

  

The progress that disadvantaged pupils make in both maths and 
science has historically, been lower than that of their non-disadvantaged 
peers. In 2019 the progress for disadvantaged pupils in maths was  

-1.01 compared to -0.54 for their non-disadvantaged peers. In science, 
this was -0.84 and -0.62 respectively. 

                                                                                                                                                                                                                                                                                                         

In 2019, 30% of our disadvantaged pupils left Northfield school making 
expected progress (across all subjects) based on their level on entry. 
This compares to 47% of their non-disadvantaged peers.   

2 In school tests, observations and discussions with pupils in Key Stage 3 
indicate that disadvantaged pupils generally have lower levels of reading 
comprehension than their peers along with less positive perceptions of 
reading. This negatively impacts on their progress in all subjects. 

On entry to year 7 in 2019, 41% of our disadvantaged pupils arrived at 
Northfield School below age-related expectations in reading compared 
to 23% of their non-disadvantaged peers. This gap remains steady 
during their time at Northfield School. 

3 Our internal assessments and contact with pupils and families suggest 
that the education and wellbeing of many of our disadvantaged pupils 
have been disproportionately impacted by school closures to a greater 
extent than for other pupils. This is evidenced by a greater hesitancy to 
engage with remote learning.  

This has resulted in significant knowledge gaps resulting in pupils falling 
further behind age-related expectations.  

4 Our quality assurance processes have identified social and emotional is-
sues for many pupils, such as anxiety, low mood and low self-esteem.  

These issues stem from a number of factors that have included re-
peated self-isolation, concerns about progress in school and the lack of 
social interaction/access to enrichment activities during the pandemic. 
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These challenges have been significantly heightened for our disadvan-
taged pupils 

During the pandemic, referrals for support have increased for all pupils 
but this has been particularly true for disadvantaged pupils.  

5 Our last published full year of attendance data in 2019 indicates that ab-
sence among disadvantaged pupils was 3.7% higher than for non-disad-
vantaged pupils (nationally). In respect to persistent absence, the figure 
among disadvantaged pupils is 18.5% higher than their non-disadvan-
taged peers (nationally).  

 

The pandemic has further exacerbated this absenteeism and this is 
impacting negatively on the progress of our disadvantaged pupils.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improve the achievement of 
disadvantaged pupils across the 
curriculum at the end of Key Stage 4 with 
an emphasis on Maths and Science 

By the end of our current plan in 
2024/25, KS4 outcomes demonstrate 
that disadvantaged pupils achieve: 

• an average Attainment 8 score of 
4.12 in maths  

• an average Attainment 8 score of 
7.95 in score in science  

• An average progress score of 
0.06 in maths   

• An average progress score of 
0.00 in science  

• an EBacc average point score of 
3.58 

Improved reading comprehension among 
disadvantaged pupils across KS3. 

Reading comprehension tests 
demonstrate improved comprehension 
skills among disadvantaged pupils and a 
smaller disparity between the scores of 
disadvantaged pupils and their non-
disadvantaged peers. This should also 
be evidenced through improved scores 
for diagnostic tests as pupils move 
through the school. 

To improve the physical, social and 
emotional wellbeing for all pupils, 
including those who are disadvantaged. 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 
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• qualitative data from student voice, 
student and parent surveys and 
teacher observations. 

a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils 

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 
demonstrated by: 

• the overall absence rate for all pupils 
being no more than 5% and the ab-
sence gap between disadvantaged 
pupils and their non-disadvantaged 
peers being reduced by 2%. 

• the percentage of all pupils who are 
persistently absent being below 13% 
and the figure among disadvantaged 
pupils being no more than 7% higher 
than their peers. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £228,230 

Activity Evidence that supports 
this approach 

Challenge number(s) 
addressed 

All lessons to be planned to 

focus on the three areas of 

retention, skills and 

challenge (RSC). 

Teaching retention strate-
gies to pupils can be an in-
expensive method to help 
pupils become more inde-
pendent learners. 

There is particularly strong 
evidence that it can have a 
positive impact on pupil 
progress across the curric-
ulum with the potential to 
close the attainment gap 
by + 7 months.  

 

EEF Meta Cognition  

 

EEF Mastery Learning  

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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Develop the 
implementation of 
retention, skills and 
challenge through a high 
quality CPD programme 

Supporting high quality 
teaching is pivotal in 
improving pupil outcomes. 
According to the EEF, 
there is a growing 
consensus that promoting 
effective professional 
development (PD) plays a 
crucial role in improving 
classroom practice and 
pupil outcomes 

 

EEF Effective 
Professional Development  

1,2,3 

Develop teachers planned 
questioning so that pupils 
are given the opportunity 
to extend their ideas and 
think more deeply about 
critical knowledge and key 
concepts. 

Individualised learning 
strategies provides 
moderate benefits for a 
low cost and can close the 
attainment gap by up to + 
4 months. Effects tend to 
be higher in science (+ 4 
months) than mathematics 
(+3 months). 

 

EEF Individualised 
Instruction  

1,2,3 

All curriculum plans to 
now include more robust 
cycles of assessment and 
feedback so that gaps in 
knowledge can be 
targeted more effectively. 

High quality feedback is a 
very high impact activity 
for a very low cost based 
on extensive evidence 
and can close the 
attainment gap by as 
much as + 5 months for 
secondary aged pupils. 

Effects are high across all 
curriculum subjects, with 
slightly higher effects in 
mathematics and science.  

 

EEF Feedback 

1,2,3 

Over the next 5 years, 
ensure that all pupils have 
access to an iPad device 
and to fully integrate these 
into our teaching and 
learning strategy  

Technology has the 
potential to have a 
significant impact on 
progress providing that it 
is used in a way that is 
informed by effective 
pedagogy. 

 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback


 

7 

EEF Digital Technology 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £85,000 

Activity Evidence that supports 
this approach 

Challenge number(s) 
addressed 

Engage with the National 
Tutoring Programme to 
provide a blend of tuition, 
and school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged. 

Tuition targeted at specific 
needs and knowledge 
gaps can be an effective 
method to support low at-
taining pupils or those fall-
ing behind. On average 
tuition can close the at-
tainment gap by + 5 
months. 

 

EEF One to One Tuition 

 

EEF Small Group Tuition 

 

1,2,3 

To continue delivering the 
Accelerated Reader 
programme and other 
literacy initiatives to all 
pupils as part of a whole 
school strategy but to 
provide specific 
interventions for those 
pupils identified as 
needing additional 
support. This will include 
phonics interventions 
where necessary. 

The average impact of 
reading comprehension 
strategies can close the 
attainment gap by + 6 
months. Successful 
reading comprehension 
approaches allow 
activities to be carefully 
tailored to pupils’ reading 
capabilities, and involve 
activities and texts that 
provide an effective, but 
not overwhelming, 
challenge. 

 

EEF reading 
comprehension strategies 

 

EEF Accelerated Reader 

 

2 

Introduce the teaching of 
reciprocal reading across 
all curriculum areas as a 
reading intervention for 

The average impact of 
reading comprehension 
strategies can close the 
attainment gap by + 6 

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_searchh&search_term#nav-download-the-guidance-report-and-poster
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_search&search_term=small%20group
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader?utm_source=/projects-and-evaluation/projects/accelerated-reader&utm_medium=search&utm_campaign=site_search&search_term=accelerated%20reader
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pupils who need additional 
help to comprehend texts 
and address vocabulary 
gaps. 

months. Successful 
reading comprehension 
approaches allow 
activities to be carefully 
tailored to pupils’ reading 
capabilities, and involve 
activities and texts that 
provide an effective, but 
not overwhelming, 
challenge. 

 

EEF reading 
comprehension strategies 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing 

Budgeted cost: £165,000 

Activity Evidence that supports 
this approach 

Challenge number(s) 
addressed 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

 

To raise the profile of good 
attendance through our 
school information 
platforms and rewards 
systems 

The DfE guidance has 
been informed by 
engagement with schools 
that have significantly 
reduced persistent 
absence levels 

 

EEF Attendance 

 

 

5 

To appoint two Behaviour 
and Attendance support 
officers to assist pupils 
who are struggling to re-
engage with education 
during the COVID 
pandemic 

Behaviour interventions 
seek to improve 
attainment by reducing 
challenging behaviour in 
school. 

 

This covers interventions 
aimed at reducing a 
variety of behaviours, from 
low-level disruption to 
aggression, violence, 
bullying, substance abuse 
and general anti-social 
activities. The average 
impact of behaviour 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment?utm_source=/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment&utm_medium=search&utm_campaign=site_search&search_term=attendance
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interventions can close 
the attainment gap by up 
to + 4 months 

 

EEF Behaviour Guidance 

 

To provide pupils with full 
and free access to a 
range of sports, arts and 
theatrical opportunities 
beyond the school day. 

Pupil engagement in a 
varied enrichment 
programme including the 
arts, can have a positive 
impact on other academic 
areas of the curriculum. 
The average impact of 
enrichment activities can 
close the attainment gap 
by up to + 3 months 

 

EEF Creative Arts 
Participation  

 

4 

To provide access to high 
quality counselling for 
specific pupils who require 
additional support with 
their emotional well-being.  

EIF’s report on adolescent 
mental health found good 
evidence that early inter-
ventions support young 
people’s social and emo-
tional skills and can re-
duce symptoms of anxiety 
and depression:  

Adolescent mental health: 
A systematic review on the 
effectiveness of school-
based interventions | Early 
Intervention Foundation 
(eif.org.uk) 

4 

Contingency fund for acute 
issues. 

 

Based on our experiences 
and those of similar 
schools to ours, we have 
identified a need to set a 
small amount of funding 
aside to respond quickly to 
needs that have not yet 
been identified. 

All 

 

Total budgeted cost: £478,230 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour?utm_source=/education-evidence/guidance-reports/behaviour&utm_medium=search&utm_campaign=site_search&search_term=behaviour
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessments during 2020/21 suggested that the performance of disadvan-

taged pupils was in line with previous years in key areas of the curriculum when factor-

ing in the different methods of assessment used between 2019 and 2021. For example, 

the gap between disadvantaged pupils and their peers in 2021 was -0.5. This is com-

pared to the last published data in 2019 where the gap was -0.45.  The absence of 

published data in 2020 and 2021 does not allow for any national comparisons.  

In 2021 our Ebacc entry for disadvantaged pupils was 19%, which is lower than in the 

previous 2 years. However, this is expected to rise to 25% in 2022.  

Our assessment of the reasons for these outcomes points primarily to the pandemic, 

which significantly disrupted our curriculum. As evidenced nationally, school closures 

had the most detrimental impact on our disadvantaged pupils and they were not able to 

benefit from our pupil premium funded improvements to teaching and targeted inter-

ventions to the degree that we had planned. In spite of our best efforts to provide a 

high-quality remote offer, our disadvantaged pupils were most likely to struggle with en-

gagement in spite of being provided with individual devices.  However, the impact was 

mitigated for many of our disadvantaged pupils by regular contact with teachers as the 

curriculum continued to be delivered through live lessons.  

Because of the impact of the pandemic, overall attendance in 2020/21 was significantly 

lower than in the preceding 3 years. At times when all pupils were expected to attend 

school, absence and persistent absence among disadvantaged pupils was higher than 

their peers. In relation to overall absence, these gaps are much larger than in previous 

years and had significant variations between year groups. These gaps ranged from an-

ywhere between 5-9%. This is why attendance is a major focus of our current plan.     

Our quality assurance has demonstrated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related issues. 

Most notably, the frequent disruption to educational routines resulting from repeated 

periods of self-isolation and school closures.  The impact was particularly acute for 

disadvantaged pupils. Although we have always used pupil premium funding 

to provide wellbeing support and targeted interventions where required, we are building 

on that approach in our new strategy.  
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Further information (optional) 

Over the next 3 years, our pupil premium strategy will be supplemented by additional 

activities/resources that are not necessarily funded via the pupil premium or recovery 

premium. These include:  

• The employment of a Family Support Worker to provide tailored support to those 

families most in need. 

• A whole school approach to delivering the Duke of Edinburgh Award. This will 

ensure that all pupils can develop new skills beyond the core academic 

curriculum. 

• To continue to develop our alternative provision for our most disengaged pupils. 

This will include expanding our own on-site provision as well as increasing 

partnerships with other providers locally. 

• To have a full-time attendance officer employed to promote good attendance 

and to intervene when attendance becomes a concern. 

• Offering a wide range of high-quality extra-curricular activities to boost 

wellbeing, behaviour, attendance, and aspiration. Disadvantaged pupils will be 

encouraged and supported to participate. 

• To keep risk registers on all our disadvantaged pupils so that any interventions 

are timely and appropriate 

• To continue our investment in the Personalised Learning Centre to include an 

emphasis on Thrive interventions. This will include a member of staff being 

trained in this approach to support the social and emotional wellbeing of our 

most vulnerable pupils.  

We have reviewed several reports and studies about the effective use of pupil premium 

funding, and how to address challenges to learning presented by socio-economic 

disadvantage. We also looked at several studies about the impact of the pandemic on 

disadvantaged pupils.  

We have used the EEF’s new pupil premium guidance (EEF Guide to the Pupil 

Premium - Autumn 2021) to help us develop our strategy and will continue to use it 

through the implementation of our activities.  We have put a robust quality assurance 

framework in place for the duration of our three-year approach and will adjust our plan 

over time to secure better outcomes for pupils where necessary.  

    

https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf

